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KS3 Religious Education: Chief Moderator Report 2012 
 
 
Main messages for school departments 
 

 
Range of evidence: 

Some 156 schools provided evidence for this final phase of the RE Central Moderation.  The 
majority of these had clearly read and taken account of the Chief Moderator’s Report of 
2011, and the evidence received by moderators had fewer examples of the issues identified 
in that Report.  However, there were a significant number that provided evidence that did not 
reflect the characteristics of the level descriptions, and some where the evidence implied 
that the department had not used the National Exemplar Framework, but had confined 
themselves to a consideration of the level descriptions and nothing else.  This resulted in 
some schools providing evidence that did not take into account all of the strands of the 
levels, or which did not demonstrate the three inter-related core skills that are clearly stated 
within the Framework and reflected in the level descriptions. In addition, the Guidance 
document published by DfES includes very specific information and direction concerning 
these aspects. 
 
Some of the overall issues noted by moderators in this final phase were samples that: 

• failed to demonstrate learners engaging with fundamental questions; 
• confused personal responses to fundamental questions and the third core skill of 

personal expression; 
• had a minimal range of tasks/assignments across the four levels; 
• did not contain any evidence for Level 7. 

 

 
Presentation of sample evidence including teachers’ commentary: 

Again this year many departments had followed the WJEC Guidance and advice given to 
schools.  There was clear evidence of the use of the WJEC commentary form, with many 
completing this with good quality detailed information, and careful cross referencing within 
learners’ work using a variety of methods (numbers, colour coding, and/or annotation).  
Some departments did not include a master copy of these methods – although a large 
number were based on the exemplar materials sent to schools, so moderators were easily 
able to work out the system.  Overall there was a vast improvement on the previous year, 
and there were many examples of good practice in presenting clear evidence of the 
department’s understanding of the level descriptions.  A notable feature was the number of 
departments who used the teacher commentary to explain how a particular piece of work 
could have been improved further, or how it could have met some characteristic of the level 
description in question.  These approaches do show the department’s understanding of the 
level descriptions. 
 
However, there were samples that: 

• did not identify the precise location of the characteristics in the sample, but only 
noted on the cover sheet that the material did contain the evidence, or perhaps at the 
top of a page in the learners’ work; 

• provided minimal information on the Cover Sheets – which did not help moderators in 
being able to see the department’s understanding of the level descriptions; 

• used criteria, (or their own re-worked versions of the level descriptions) that did not 
actually reflect the wording and characteristics of the level descriptions from the 
National Exemplar Framework for RE for 3 to 19 year-olds in Wales, although this 
was less evident than the previous year; 
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• provided far more evidence than was required.  For example, some schools provided 
between 12 and 35 pieces of work for each of the levels.  This was unnecessary 
work for the department, and unhelpful for moderation 

 

 
Understanding of the characteristics of the level descriptions: 

One of the main issues emerging from the sample evidence reviewed by moderators this 
year was the misunderstanding of fundamental questions. There were many departments 
that did realise that not all religious or moral/ethical questions are necessarily fundamental 
questions, and their samples demonstrated clear understanding of the core skill of Engaging 
with fundamental questions. However, there were many samples that demonstrated 
examples of learners discussing or responding to religious and moral questions – but not 
fundamental questions, nor any sense of engaging with them (i.e. exploring, delving, 
considering, evaluating).  

 
The National Exemplar Framework for RE for 3 – 19 year-olds in Wales states clearly that 
fundamental questions: 
 

“are human and religious questions that focus on the search for meaning, significance and 
value in life.  They have a profundity and intensity that underpins any aspect of study in 

religious education.” (page 20) 
 
In the Religious education: Guidance for Key Stages 2 and 3 document published by The 
Department for Education and Skills (DfES), a further helpful definition is given for 
fundamental questions: 
 
“Fundamental questions are all-encompassing – they might include ultimate questions (that 

relate to the essentials of existence and do not have conclusive answers), religious 
questions (that relate to specific religious/theological/philosophical/ethical concepts) and 
human questions (that relate to making sense and finding purpose in normal daily living).  

Each of these questions will focus on the profound and are essential if learners are to 
engage fully with any aspect of study in religious education.” (page 8) 

 
Possibly a contributory factor to this misunderstanding was the number of samples that 
included tasks or learners’ responses to questions that were not worded as fundamental 
questions, but which, with some amendment would have enabled the learners’ responses to 
have been evidence of engaging with a fundamental question.  There were a significant 
number of samples that had either closed questions, or questions about religious beliefs, 
teachings and practices purporting to be evidence of this first core skill. 
 
A second issue is the number of departments that seemed to confuse aspects of engaging 
with fundamental questions in terms of: 

• ‘discuss their own and others’ responses’ [Level 4],  
• ‘express and justify ideas and opinions’ [Level 5], and  
• ‘develop appropriate responses’ [Level 6]  

with the characteristics of the third core skill of Expressing personal responses.  In this latter 
area, the characteristics are quite different and refer to:  

• ‘explaining in simple terms how their own feelings, actions and opinions differ from 
those of others’ [Level 4],  

• ‘explain how their own feelings actions and opinions affect their own lives and 
describe how those of others similarly affect their lives’ [Level 5], and  

• ‘explain the relationship between their own beliefs and actions, and also explain the 
relationship between other people’s beliefs and actions’ [Level 6].   
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Departments which had looked closely at these characteristics were able to demonstrate 
their understanding clearly.  However, there were many samples that identified simple 
expressions of viewpoints, ideas or opinions as evidence of this third core skill.  For Level 7 
there is reference to ‘drawing balanced conclusions’ and there were many samples where 
this was not demonstrated in the evidence provided for Level 7.  Many samples also did not 
contain explanations of how beliefs and actions of others affected their lives [Level 5].  
Likewise, for Level 7, many samples did not demonstrate evidence of any consideration of 
the implications of beliefs and actions but rather just descriptions of these and the impact 
they had on believers. 
 
The second core skill of Exploring religious beliefs, teachings and practices was evidenced 
much more consistently this year, and where schools did not demonstrate the criteria of the 
level descriptions, it was largely because of the absence of teachings, or sometimes one of 
the other aspects.  This issue was clearly highlighted in the Chief Moderators Report for 
2011, and there was clear evidence that many departments had taken account of this 
matter.  However, there were still samples that seemed to assume that this core skill is 
demonstrated by any comment, description or account by learners of anything to do with 
religion. 
 
Also in this second core skill, the characteristics of the level descriptions have clear 
distinctions between them.  For example, Level 5 requires the making of ‘links between 
religious beliefs, teachings and practices studied’, whereas Level 6 requires the ‘use of their 
understanding of the links between religious beliefs, teachings and practices investigated 
to consolidate their understanding of religion and

 

 to explain differing religious 
viewpoints.’  There were many samples that did demonstrate these characteristics clearly, or 
that used the teacher commentary or annotation to accurately explain what could have been 
added to ensure the work did meet the characteristic.  This clearly demonstrated the 
department’s understanding of the level descriptions.  However, there were many samples 
that provided evidence for Level 6 that did not move beyond the Level 5 characteristics, and 
sometimes were more akin to descriptions of the links between religious beliefs, teachings 
and practices. 

In respect of Level 7 characteristics for this second core skill, there were many samples that 
demonstrated the characteristics clearly:  

they ‘apply a wide range of religious concepts to a variety of beliefs, teachings and 
practices.  They accurately explain and justify the reasons for the range of viewpoints 
held by religious people.’ 

However, there were significant numbers of samples that failed to demonstrate these 
characteristics.  Frequently, there was no evidence of the application of a wide range of 
religious concepts.  Sometimes there was evidence of a concept or two, but not always 
religious ones.  The most common issue here was the application of concepts to ‘a variety 
of religious beliefs, teachings and practices’.   
 
Many samples for this level contained evidence of learners’ work that showed masterful use 
of language and expression, clear understanding of religious beliefs, teachings and 
practices, and sometimes clear descriptions of differing religious traditions, but these 
qualities do not actually reflect the specific characteristics for Level 7.  Moderators found, 
and wish to acknowledge, examples of high quality learners’ work provided by some 
schools, but which nevertheless did not demonstrate the department’s understanding of the 
specific characteristics of the Level 7 description. 
 
One other issue was identifying similarities and differences within and across religions.  
Once again, the level descriptions have clearly defined characteristics between the levels, so 
that Level 4 requires learners to ‘identify the similarities and differences within religions’, 
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whereas Level 5 requires learners to ‘identify the similarities and differences within and 
across religion.’  Many schools did provide evidence of these characteristics clearly, and 
sometimes this was done via teacher commentary or annotation.  Commentary was also 
used to point out the absence of one element, noting that had this been included the 
characteristics would have been demonstrated.  As stated before, this approach does 
demonstrate that the department understands the level descriptions.  However, many 
samples for Level 4 tended to demonstrate evidence of learners identifying differences within 
religions, but not similarities.  For Level 5, many samples contained similarities and 
differences across religions, but not within religions. 
 
Despite the Chief Moderators Report for 2011, and the details in the WJEC Administrative 
Guidance, there were still a number of departments that provided only two or three tasks 
across the whole sample – the same task for each of the four levels.  This meant that for 
some of these samples, there were was no evidence for whole strands of the characteristics 
in some of the levels because the tasks did not enable those characteristics to be 
demonstrated.   
 
It is important to reiterate that the WJEC Guidance notes that the materials ‘selected by each 
department .... should reflect the broad range of contexts and types of activity/outcomes that 
characterise normal classwork

 

 and out of class activities.’ (page 3).  It also states that ‘the 
generation and selection of sample evidence should not require additional work by learners 
or non-routine teaching or learning experiences.’ (page 4). In addition, there is the statement 
that the sample evidence ‘may be sourced from individual learner portfolios, departmental 
folios, and/or other sources of learners’ work from the school.’ (page 5). There is no 
expectation that work should be specifically produced for the external moderation or that the 
sample evidence must come from the current term or the current cohort of learners. 

 
Key messages for schools: 

• Study carefully the issues raised in the external moderation report for the 
department, and the comments in the Chief Moderator’s Report, in order to develop 
and enhance the department’s understanding of standards within religious education. 

• Look at the detail for Key Stage 3 and the level descriptions in the National Exemplar 
Framework for religious education for 3 to 19 year-olds in Wales1

• Look at and discuss as a department the DfES Religious education: Guidance for 
Key Stages 2 and 3 Key messages for planning learning and teaching and the 
accompanying Exemplifying learner profiles at Key Stages 2 and 3 in religious 
education: Additional Guidance and determine how the department’s scheme of work 
and its teaching and learning activities and tasks may be enhanced further. 

  and where 
necessary relate these to the requirements of the locally agreed syllabus for religious 
education. 

• Select a sufficient variety of tasks that enable all the characteristics of the level 
description and the breadth of the three inter-related core skills to be clearly evident. 

• Ensure the selection of tasks and activities demonstrate learners engaging with 
fundamental questions, rather than just responding to some religious or moral 
questions. 

• Select appropriate evidence of learners expressing personal responses, in accord 
with the characteristics in the level descriptions for that core skill.   

 
 

                                                 
1 Most, if not all SACREs in Wales have adopted or adapted the National Exemplar Framework as their locally 
agreed syllabus for religious education. 
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Possible implications for teaching and learning, assessment and departmental 
standardisation: 

• Ensure that the tasks and activities learners engage in during their course of study 
enable them to develop the skills as outlined in the National Exemplar Framework for 
religious education for 3 to 19 year-olds in Wales; 

• Choose tasks and wording of questions/activities that enable learners to fully engage 
with fundamental questions, and to develop the appropriate responses as defined in 
the characteristics of the level descriptions for this core skill; 

• Give appropriate direction to learners so that they are able to distinguish between 
religious beliefs, teachings and practices, and which help them to understand and 
recognise the way that these inform and affect each other, and together relate to 
fundamental questions experienced in life and religion, and to the personal 
expressions of themselves and others; 

• As part of departmental considerations for on-going standardisation and the reaching 
of a common understanding of the level descriptions, consider the progression from 
one level to another in terms of the specific characteristics for the different strands 
within the level descriptions. 

 
 
 
 
Chief Moderator for RE 
June 2012  
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Addysg Grefyddol CA3: Adroddiad y Prif Gymedrolwr 2012 
 
 
Prif negeseuon ar gyfer adrannau ysgolion 
 

 
Ystod y dystiolaeth: 

Cyflwynodd rhyw 156 o ysgolion dystiolaeth ar gyfer y cam olaf o Gymedroli Canolig AG. 
Roedd y mwyafrif o’r rhain yn amlwg wedi darllen ac ystyried Adroddiad y Prif Gymedrolwr o 
2011, ac roedd y dystiolaeth a dderbyniwyd gan y cymedrolwyr yn cynnwys llai o 
enghreifftiau o’r materion a nodwyd yn yr Adroddiad hwnnw.  Fodd bynnag, roedd nifer fawr 
a gyflwynodd dystiolaeth nad oedd yn adlewyrchu nodweddion y disgrifiadau lefel, a rhai lle 
roedd y dystiolaeth yn awgrymu nad oedd yr adran wedi defnyddio’r Fframwaith Enghreifftiol 
Cenedlaethol,  ond yn hytrach roedd yr adran ond wedi ystyried y disgrifiadau lefel a dim byd 
arall.  O ganlyniad i hyn, darparodd rhai ysgolion dystiolaeth nad oedd yn ystyried holl 
linynnau’r lefelau, neu nad oedd yn dangos y tri sgil craidd rhyngberthnasol a nodwyd yn glir  
yn y Fframwaith ac a adlewyrchwyd yn y disgrifiadau lefel. Yn ogystal, mae’r Canllawiau a 
gyhoeddwyd gan AdAS yn cynnwys gwybodaeth benodol iawn ac arweiniad ar yr agweddau 
hyn. 
 
Rhai o’r materion cyffredinol a nodwyd gan y cymedrolwyr yn y cam olaf hwn oedd samplau:  

• oedd yn methu a dangos dysgwyr yn ymdrin â chwestiynau sylfaenol; 
• oedd yn cymysgu ymatebion personol i gwestiynau sylfaenol a’r trydydd sgil craidd o 

ymateb personol; 
• oedd yn cynnwys ystod cyfyng o dasgau/aseiniadau ar draws y pedair lefel; 
• nad oedd yn cynnwys unrhyw dystiolaeth ar gyfer Lefel 7. 

 

 
Cyflwyno tystiolaeth sampl yn cynnwys sylwebaeth athrawon 

Eleni eto, roedd nifer o’r adrannau wedi dilyn y Canllawiau a’r cyngor a roddwyd i ysgolion 
gan CBAC.  Roedd tystiolaeth clir o’r defnydd o ffurflen sylwebaeth CBAC, gyda nifer yn 
cwblhau hwn gyda gwybodaeth manwl o ansawdd da, a chroes-cyfeirio gofalus o fewn 
gwaith y dysgwyr yn defnyddio amryw o ddulliau (rhifau, lliwiau a/neu anodi).  Ni chynhwysir 
prif gopi’r dulliau hyn gan ambell adran – er i nifer fawr gael eu seilio ar y deunyddiau 
enghreifftiol a anfonwyd i ysgolion, ac felly roedd yn hawdd i’r cymedrolwyr weithio’r system 
allan.  Ar y cyfan, roedd gwelliant mawr o’r flwyddyn gynt, ac roedd nifer o esiamplau o arfer 
dda wrth gyflwyno tystiolaeth glir o ddealltwriaeth yr adran o’r disgrifiadau lefel.  Nodwedd 
amlwg oedd nifer yr adrannau a ddefnyddiodd sylwebaeth yr athro i egluro sut y gellid gwella 
ymhellach darn penodol o waith, neu sut y gellid bod wedi cwrdd â rhai o nodweddion y 
disgrifiad lefel dan sylw.  Mae’r dulliau hyn yn dangos dealltwriaeth yr adran o’r disgrifiadau 
lefel. 
 
Fodd bynnag, roedd yna samplau: 

• nad oedd yn adnabod lleoliad penodol y nodweddion yn y sampl, ond yn hytrach 
nodwyd ar y dudalen flaen yn unig bod y deunydd yn cynnwys tystiolaeth, neu efallai 
ar dop tudalen yng ngwaith y dysgwyr; 

• oedd yn darparu gwybodaeth fras ar y Cloriau Blaen – nad oedd o gymorth i’r 
cymedrolwyr weld dealltwriaeth yr adran o’r disgrifiadau lefel; 

• a ddefnyddiwyd meini prawf (neu fersiynau eu hunain o’r disgrifiadau lefel) nad oedd 
wir yn adlewyrchu geiriad a nodweddion y disgrifiadau lefel o’r Fframwaith 
Enghreifftiol Cenedlaethol ar gyfer cyflwyno addysg grefyddol i ddysgwyr 3 i 19 oed 
yng Nghymru, er roedd hyn yn llai amlwg na’r flwyddyn gynt; 
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• yn cynnwys tipyn mwy o dystiolaeth na’r gofyn.  Er enghraifft, cyflwynodd rhai 
ysgolion rhwng 12 a 35 darn o waith ar gyfer pob lefel.  Roedd hyn yn waith diangen 
i’r adran, ac nid oedd yn gynorthwyol wrth gymedroli. 

 

 
Dealltwriaeth o nodweddion y disgrifiadau lefel 

Un o’r prif faterion a ddaeth i’r golwg o’r dystiolaeth sampl a adolygwyd gan y cymedrolwyr 
eleni oedd y camddealltwriaeth o gwestiynau sylfaenol.  Ceir nifer o adrannau oedd yn 
sylweddoli nad yw pob cwestiwn crefyddol neu moesol/moesegol o reidrwydd yn gwestiynau 
sylfaenol, a dangosodd eu samplau ddealltwriaeth glir o’r sgil craidd o Ymdrin â chwestiynau 
sylfaenol.  Fodd bynnag, cafwyd nifer o samplau oedd yn dangos dysgwyr yn trafod neu’n 
ymateb i gwestiynau crefyddol a moesol – ond nid cwestiynau sylfaenol, nac unrhyw 
dystiolaeth ohonynt yn ymdrin â nhw (h.y. archwilio, ymchwilio, ystyried, gwerthuso). 
 
Mae’r Fframwaith Enghreifftiol Cenedlaethol ar gyfer cyflwyno addysg grefyddol i ddysgwyr 3 
i 19 oed yng Nghymru yn nodi’n glir bod cwestiynau sylfaenol yn: 
 

“cwestiynau dynol a chrefyddol sy’n canolbwyntio ar chwilio am ystyr, arwyddocâd  
a gwerth mewn bywyd yw cwestiynau sylfaenol.  Mae ganddynt ddyfnder a dwyster  

sy’n sail i unrhyw agwedd ar astudiaeth mewn addysg grefyddol.” (tudalen 20) 
 

Yn y ddogfen Addysg Grefyddol: Canllawiau ar gyfer Cyfnodau Allweddol 2 a 3 a 
gyhoeddwyd gan Yr Adran Addysg a Sgiliau (AdAS), rhoddir diffiniad pellach o gwestiynau 
sylfaenol:  
 

“Mae’r cwestiynau sylfaenol yn holl gynhwysfawr – gallan nhw gynnwys y cwestiynau  
mwyaf un (ynglŷn â hanfodion bodolaeth, lle nad oes atebion terfynol), cwestiynau  
crefyddol ynglŷn â chysyniadau crefyddol/diwinyddol/athronyddol/moesol penodol)  
a chwestiynau dynol (ynglŷn â gwneud synnwyr o’n bywydau beunyddiol cyffredin  
a gweld pwrpas ynddyn nhw). Bydd pob un o’r cwestiynau hyn yn canolbwyntio  

ar bethau dwfn ac maen nhw’n hanfodol os yw dysgwyr am fynd i’r afael yn llawn  
ag unrhyw agwedd ar astudiaethau addysg grefyddol.” (tudalen 8) 

 
Ffactor cyfrannol posibl i’r camddealltwriaeth oedd nifer y samplau a oedd yn cynnwys 
tasgau neu ymatebion dysgwyr i gwestiynau nad oedd wedi’u geirio fel cwestiynau sylfaenol, 
ond a allai, gyda pheth diwygio fod wedi caniatáu ymateb y dysgwyr i brofi ymdriniaeth â 
chwestiwn sylfaenol.  Roedd nifer helaeth o’r samplau’n cynnwys cwestiynau caeedig, neu 
gwestiynau am gredoau, dysgeidiaethau ac arferion crefyddol sy’n hawlio bod yn dystiolaeth 
o’r sgil craidd cyntaf hwn. 
 
Yr ail fater yw nifer yr adrannau a ymddengys i ddrysu agweddau o ymdrin â’r cwestiynau 
sylfaenol yn nhermau: 

• ‘trafod eu hymatebion hwy ac eraill’ [Lefel 4], 
• ‘mynegi ac yn cyfiawnhau syniadau’ [Lefel 5], a 
• ‘datblygu ymatebion priodol’ [Lefel 6], 

gyda nodweddion y trydydd sgil craidd Mynegi ymatebion personol.  Yn y maes olaf hwn, 
mae’r nodweddion yn dra gwahanol ac yn cyfeirio at: 

• ‘byddant yn esbonio mewn termau syml sut mae eu teimladau, eu gweithrediadau a’u 
barnau eu hunain yn wahanol i rai pobl eraill’ [Lefel 4],  

• ‘byddant yn esbonio sut mae eu teimladau, eu gweithrediadau a’u barnau eu hunain 
yn effeithio ar eu bywydau, ac yn disgrifio sut mae safbwyntiau pobl eraill yn yr un 
modd yn effeithio ar eu bywydau nhw’ [Lefel 5], a  
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• ‘byddant yn esbonio’r berthynas rhwng eu credoau a’u gweithrediadau eu hunain. 
Byddant hefyd yn esbonio’r berthynas rhwng credoau a gweithrediadau pobl eraill’ 
[Lefel 6].   

 
Roedd modd i’r adrannau a oedd wedi edrych yn ofalus ar y nodweddion hyn ddangos eu 
dealltwriaeth yn glir.  Fodd bynnag, adnabu nifer y samplau mynegi safbwyntiau, syniadau 
neu farn yn syml fel tystiolaeth o’r trydydd sgil craidd hwn.  Ar gyfer Lefel 7, mae cyfeiriad at 
‘dod i gasgliadau cytbwys’  ac roedd nifer o samplau lle na ddangosir hyn yn y dystiolaeth a 
ddarparwyd ar gyfer Lefel 7.  Nid oedd nifer y samplau hefyd yn cynnwys sut mae credoau a 
gweithredoedd eraill yn effeithio ar eu bywydau nhw [Lefel 5].  Yn yr un modd, nid oedd nifer 
o’r samplau yn dangos tystiolaeth o unrhyw ystyriaeth o oblygiadau credoau a 
gweithredoedd ond yn hytrach dim ond disgrifiadau o’r rhain a’r effaith ar gredinwyr. 
 
Gwelwyd tystiolaeth mwy cyson eleni ar gyfer yr ail sgil craidd o Archwilio credoau, 
dysgeidiaethau ac arferion crefyddol, a lle nad oedd ysgolion yn dangos meini prawf y 
disgrifiadau lefel, roedd hyn ar y cyfan oherwydd absenoldeb dysgeidiaethau, neu weithiau 
un o’r agweddau eraill.  Tynnwyd sylw at y mater hwn yn Adroddiad y Prif Gymedrolwr ar 
gyfer 2011, ac roedd tystiolaeth glir bod nifer o adrannau wedi ystyried y mater hwn.  Fodd 
bynnag, roedd dal i fod samplau a oedd yn honni bod modd dangos y sgil craidd hwn drwy 
sylw, disgrifiad neu ymateb dysgwyr i unrhyw beth a wnelo â chrefydd. 
 
Hefyd yn yr ail sgil craidd, mae gwahaniaethau clir rhwng nodweddion y disgrifiadau lefel.  Er 
enghraifft, mae Lefel 5 yn gofyn am wneud ‘cysylltiadau rhwng y credoau, dysgeidiaethau 
ac arferion a astudir’, tra bod Lefel 6 yn gofyn am ‘defnyddio eu dealltwriaeth o’r 
cysylltiadau rhwng y credoau, dysgeidiaethau ac arferion crefyddol yr ymchwilir iddynt i 
gryfhau eu dealltwriaeth o grefydd ac

 

 i esbonio gwahanol safbwyntiau crefyddol.’  Roedd 
nifer o’r samplau heb ddangos y nodweddion hynny’n glir, nac wedi defnyddio sylwebaeth yr 
athro neu anodiadau i egluro’n gywir beth allai gael ei ychwanegu i sicrhau bod y gwaith yn 
cwrdd â’r nodwedd. Roedd hyn yn dangos dealltwriaeth yr adran o’r disgrifiadau lefel yn glir.  
Fodd bynnag, darparwyd nifer o samplau ar gyfer Lefel 6 nad oedd yn mynd tu hwnt i 
nodweddion Lefel 5, ac weithiau roeddent yn fwy perthynol i ddisgrifiadau o’r cysylltiadau 
rhwng credoau, dysgeidiaethau ac arferion crefyddol. 

Mewn perthynas â nodweddion Lefel 7 ar gyfer yr ail sgil craidd, roedd nifer o’r samplau’n 
dangos y nodweddion yn glir: 

byddant yn ‘cymhwyso ystod eang o gysyniadau crefyddol i amrywiaeth o gredoau, 
dysgeidiaethau ac arferion. Byddant yn esbonio a chyfiawnhau y rhesymau dros yr 
ystod o safbwyntiau sydd gan bobl grefyddol.’ 

Fodd bynnag, roedd nifer helaeth o samplau nad oedd yn dangos y nodweddion hyn.  Yn 
aml, ni chafwyd tystiolaeth o gymhwyso ystod eang o gysyniadau crefyddol. Weithiau 
roedd tystiolaeth o gysyniad neu ddau, ond nid oeddent yn rhai crefyddol bod tro. Y mater 
mwyaf cyffredin oedd cymhwyso’r cysyniadau i ‘amrywiaeth o gredoau, dysgeidiaethau 
ac arferion crefyddol’. 
 
Roedd nifer o’r samplau ar gyfer y lefel hon yn cynnwys tystiolaeth o waith dysgwyr a oedd 
yn dangos defnydd meistrolgar o iaith a mynegiant, dealltwriaeth glir o gredoau, 
dysgeidiaethau ac arferion crefyddol, a weithiau disgrifiadau clir o wahanol draddodiadau 
crefyddol, ond nid yw’r rhinweddau hyn yn adlewyrchu nodweddion penodol Lefel 7. 
Darganfu’r cymedrolwyr, a dymunant gydnabod, ansawdd uchel esiamplau o waith dysgwyr 
a ddarparwyd gan rai ysgolion, ond nad oedd, serch hynny’n dangos dealltwriaeth yr adran o 
nodweddion penodol disgrifiad Lefel 7. 
 
Mater arall oedd adnabod yr hyn sy’n debyg ac yn wahanol o fewn ac ar draws crefyddau.  
Unwaith eto, mae’r disgrifiadau lefel yn cynnwys nodweddion sydd wedi’u diffinio’n glir rhwng 



CM Report 2012 RE 

y lefelau, fel bod Lefel 4 yn gofyn i ddysgwyr ‘nodi’r hyn sy’n debyg ac yn wahanol mewn 
crefyddau’, tra bod Lefel 5 yn gofyn i ddysgwyr ‘nodi’r hyn sy’n debyg ac yn wahanol mewn 
ac ar draws crefyddau.’ Darparodd nifer o ysgolion dystiolaeth o’r nodweddion hyn yn glir, ac 
weithiau gwnaed hyn drwy sylwebaeth athro neu anodiad.  Defnyddiwyd y sylwebaeth hefyd 
i dynnu sylw at un elfen coll, gan nodi petai hyn wedi’i gynnwys byddai’r nodweddion wedi ei 
dangos. Fel a nodwyd yn gynt, mae’r dull hwn yn dangos bod yr adran yn deall y disgrifiadau 
lefel. Fodd bynnag, roedd nifer o samplau Lefel 4 yn dueddol o ddangos tystiolaeth o’r 
dysgwyr yn nodi’r hyn sy’n wahanol o fewn crefyddau, ond nid yr hyn sy’n wahanol.  Ar gyfer 
Lefel 5, roedd nifer o’r samplau’n cynnwys yr hyn sy’n debyg ac yn wahanol ar draws 
crefyddau, ond nid o fewn crefyddau. 
 
Er gwaethaf Adroddiad y Prif Gymedrolwr ar gyfer 2011, a’r manylion yng Nghanllawiau 
Gweinyddol CBAC, roedd dal nifer o adrannau a ddarparodd ond un neu ddwy dasg ar 
draws yr holl sampl – yr un dasg ar gyfer pob un o’r pedair lefel.  Ar gyfer rhai o’r samplau 
roedd hyn yn golygu nad oedd tystiolaeth ar gyfer llinynnau cyflawn o’r nodweddion yn rhai 
o’r lefelau oherwydd nad oedd y dasg yn caniatáu i’r nodweddion gael eu dangos. 
 
Mae’n bwysig ailadrodd bod Canllawiau CBAC yn nodi dylai’r deunyddiau ‘a ddewisir gan 
bob adran ... adlewyrchu’r ystod eang o gyd-destunau a mathau o weithgareddau/ 
canlyniadau sy’n nodweddu gwaith arferol yn y dosbarth

 

 a gweithgareddau y tu allan i’r 
dosbarth.’ (tudalen 3).  Mae hefyd yn nodi ‘ni ddylai’r dystiolaeth sampl ofyn am waith 
ychwanegol gan ddysgwyr nac ychwaith ddysgu nad yw’n ddysgu rheolaidd.’ (tudalen 4).  Yn 
ogystal, ceir datganiad yn nodi y gall y dystiolaeth sampl ‘ddod o bortffolios unigol dysgwyr, 
portffolios adrannol, a/neu ffynonellau eraill o waith dysgwyr o’r ysgol.’ (tudalen 5).  Nid oes 
disgwyl i’r gwaith gael ei baratoi’n benodol ar gyfer y cymedroli allanol neu bod rhaid i’r 
dystiolaeth sampl fod yn waith o’r term cyfredol neu’r garfan cyfredol o ddysgwyr. 

Prif negeseuon i ysgolion
 

: 

• Astudio’n ofalus y materion a godwyd yn yr adroddiad cymedroli allanol ar gyfer yr 
adran, a’r sylwadau yn Adroddiad y Prif Gymedrolwr, er mwyn datblygu a gwella 
dealltwriaeth yr adran o’r safonau o fewn addysg grefyddol. 

• Edrych ar fanylion Cyfnod Allweddol 3 a’r disgrifiadau lefel yn y Fframwaith 
Enghreifftiol Cenedlaethol ar gyfer addysg grefyddol i ddysgwyr 3 i 19 oed yng 
Nghymru2

• Edrych ar a thrafod fel adran cyhoeddiadau AdAS Addysg grefyddol: Canllawiau ar 
gyfer Cyfnodau Allweddol 2 a 3 Negeseuon allweddol ar gyfer cynllunio dysgu ac 
addysgu a’r Proffiliau enghreifftiol dysgwyr yng Nghyfnodau Allweddol 2 a 3 mewn 
addysg grefyddol: Canllawiau ychwanegol a phenderfynu sut y gellir gwella 
cynlluniau gwaith yr adran a’i gweithgareddau dysgu ac addysgu ymhellach. 

 a lle bo angen cysylltu’r rhain i ofynion y maes llafur cytûn lleol ar gyfer 
addysg grefyddol.  

• Dethol amrywiaeth ddigonol o dasgau sy’n galluogi i holl nodweddion y disgrifiad lefel 
ac ystod y tri sgil craidd rhyngberthnasol gael eu dangos yn amlwg. 

• Sicrhau bod y dewis o dasgau a gweithgareddau’n dangos dysgwyr yn ymdrin â’r 
cwestiynau sylfaenol, yn hytrach nag ond yn ymateb i rhai gwestiynau crefyddol neu 
moesol. 

• Dewis tystiolaeth briodol o ddysgwyr yn mynegi ymatebion personol, yn unol â 
nodweddion y disgrifiadau lefel ar gyfer y sgil craidd hwnnw. 

 

 
Goblygiadau posibl ar gyfer dysgu ac addysgu, asesu a safoni adrannol:  

                                                 
2 Mae mwyafrif, os nad holl o’r CYSAG yng Nghymru wedi derbyn neu addasu’r Fframwaith Enghreifftiol 
Cenedlaethol fel ei maes llafur cytûn lleol ar gyfer addysg grefyddol. 
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• Sicrhau bod y tasgau a gweithgareddau mae’r dysgwyr yn ymdrin â yn ystod eu 
hastudiaethau yn eu galluogi i ddatblygu’r sgiliau fel a nodwyd yn y Fframwaith 
Enghreifftiol Cenedlaethol ar gyfer addysg grefyddol i ddysgwyr 3 i 19 oed yng 
Nghymru; 

• Dethol tasgau a geirio cwestiynau/gweithgareddau sy’n galluogi dysgwyr i ymgymryd 
yn llawn â chwestiynau sylfaenol, ac i ddatblygu ymatebion priodol fel y diffiniwyd yn 
nodweddion y disgrifiadau lefel ar gyfer y sgil craidd hwn; 

• Rhoi cyfarwyddyd priodol i’r dysgwyr fel bod modd iddynt wahaniaethu rhwng 
credoau, dysgeidiaethau ac arferion crefyddol, ac sydd o gymorth iddynt ddeall ac 
adnabod y ffordd y mae’r rhain yn hysbysu ac yn effeithio ar ei gilydd, a gyda’i gilydd 
yn perthnasu â chwestiynau sylfaenol a brofwyd mewn bywyd a chrefydd, ac i’r 
mynegiant personol o’i hunain ac eraill; 

• Fel rhan o ystyriaeth yr adran ar gyfer safoni parhaus ac o gyrraedd dealltwriaeth 
gyffredin o’r disgrifiadau lefel, ystyried y dilyniant o un lefel i’r llall yn nhermau’r 
nodweddion penodol ar gyfer y llinynnau gwahanol o fewn y disgrifiadau lefel. 
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